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1. Once Upon A Time  

Initially, I planned to present a subject to children and adults to experience the 

challenges when dealing with two different target groups – but it soon became clear that 

it would become two separate projects rather than one cohesive project. This evolved 

into an interest in children as the target group; the challenge to communicate certain 

theories to children being much greater than to people from my own background of 

knowledge. This made the elective take on the idea of childhood transportations being 

relevant for both the child as character and as reader. I chose to focus on children’s 

literature as it would enable me to address the target group in mind. Subsequently, I 

narrowed it down to children’s literature in which prominent shifts and movements 

occur; e.g. a character is transported into an alternative reality. The inspiration for this 

derives from a previous elective taken at the university (So the Story Goes) that dealt 

with ‘story’ as a main character and how a character can suddenly get caught in the 

twists and turns of the story. Another source of inspiration was “IX. Spatial Stories”1 by 

Michel de Certeau. His concepts of mapping and touring are relevant when looking at 

movements in narratives.  

 

2. The Reading Process 

At first, my focus was on the characters’ transportation from their primary world to a 

magical world. However, during the reading process the focus was broadened notably as 

multiple shifts were discovered in the narratives; emotional transformations, physical 

and magical transportations. I planned to compare some of the fictional novels with the 

film versions, but moved away from it as the films often overlooked the essential 

movements as described in the narratives. 

The analytical aspect focuses predominantly on Michel de Certeau’s theories where 

he contrasts mapping (seeing) and touring (acting) in narratives2 – this contrast is 

dominant in children’s literature where the primary world represents mapping and the 

alternative world represents touring. Maria Nikolajeva’s distinctions in From Mythic to 

Linear3 are similar when drawn between linear and cyclical time. Both de Certeau and 

                                                 
1 Michel de Certeau: The Practice of Everyday Life. “IX. Spatial Stories” (115-130). Los Angeles: U of 

California P, 1988 
2 de Certeau: “IX. Spatial Stories” (119) 
3 Maria Nikolajeva: From Mythic to Linear: Time in Children’s Literature. The Children’s Literature 

Association/The Scarecrow Press Inc, Lanham, Md., & London 2000 
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Nikolajeva refers to books as essentially travel books4 and this fits with children’s 

books; young characters are given directions on their way to becoming an adult or 

he/she is transported to another realm. 

Besides Michel de Certeau, theorists such as Gerard Genette5, Vladimir Propp6 and 

Tzvetan Todorov7 turned out to be helpful. Genette talks about how narration moves 

(e.g. its pace and shifts) and this works well with analysing the novels, Propp puts 

emphasis on the actions in fairy tales, thus also stressing the element of characters being 

agents who need to act (i.e. de Certeau’s touring) and Todorov deals with narratives 

requiring the unfolding of actions and change, which include aspects of transformation. 

I read the fictional books chronologically as I hoped it would bring me an insight to 

variations from decade to decade. Colin Manlove’s From Alice to Harry Potter8 surveys 

children’s fantasy from 1850 to the present and informed me on prevailing issues in the 

different decades; it was useful as the chosen books were put in perspective. This was 

also introduced in Jackie Wullschläger’s Inventing Wonderland9 with an extra focus on 

how authors’ lives brought central themes into their writings. I browsed through books 

such as Alternative Worlds in Fantasy Fiction10 and Don’t Tell the Grown Ups11 

without getting much new information. Reflections of Change12 dealt with the shifts in 

perception of children’s literature throughout the 1960s to the 1990s. It worked well as 

background reading, but it was less useful than anticipated. 

I read Bruno Bettelheim’s The Uses of Enchantment13 as children’s books and fairy 

tales often follow similar structures. Bettelheim mentions the child bringing order into 

                                                 
4 de Certeau: “IX. Spatial Stories” (115) + Nikolajeva: From Mythic… (221) 
5 Gerard Genette: Narrative Discourse – an Essay in Method (trans. by J.E. Lewin). “Order” (33-47). 

Cornell U.P., 1993 (1980) 
6 Vladimir Propp: The Morphology of the Folktale (trans. by L. Scott). University of Texas Press, 1970 
7 Tzvetan Todorov: Genres in Discourse (trans. by Catherine Porter). “The Two Principles of Narrative” 

(27-38). Cambridge: Cambridge University Press, 1990 (1978) 
8 Colin Manlove: From Alice to Harry Potter. New Zealand: Cybereditions, 2003 
9 Jackie Wullschläger: Inventing Wonderland – The Lives of Lewis Carroll, Edward Lear, J.M. Barrie, 

Kenneth Grahame and A.A. Milne. London: Methuen, 2001 edition 
10 Peter Hunt and Millicent Lenz: Alternative Worlds in Fantasy Fiction – Ursula Le Guin, Terry 

Pratchett, Philip Pullman and others. London: Continuum, 2001 
11 Alison Lurie: Don’t tell the grown ups – Subversive Children’s Literature. USA: Little, Brown & 

Company, 1990 
12 Edited by Sandra L. Beckett: Reflections of change – Children’s Literature Since 1945. USA: 

Greenwood Press, 1997 
13 Bruno Bettelheim: The Uses of Enchantment – The Meaning and Importance of Fairy Tales. London: 

Thames and Hudson Ltd, 1976 
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his world by dividing everything into opposites14 – this fits with the opposite worlds in 

children’s books. Bettelheim refers to a variety of psychological events that coincide 

just at the right time transporting the child from infancy to childhood; or childhood to 

adolescence.15 Finally, he deals with how the child, both character and reader, is 

affected by sudden shifts in narratives where a sense of security changes into a 

dangerous situation or terrible adventures turning into happy endings.16 

I decided to group the chosen fictional books to see where they compared and 

differed; this decision was made to provide a broad view of them and also make it easier 

to choose stories for the presentation later in the process. Some of them overlap by 

fitting into more than one group, but I settled on these four: Movements taking Flight, 

Movements through Storytelling, Emotive Movements, and Persistent Movements. 

 

2.1 Movements taking Flight 

In this group, literal movement activates the story and transports the characters by e.g. 

falling or flying, thus movement itself propels them into worlds where they question 

themselves and their surroundings. These stories emphasise the importance of the young 

characters finding their way out of this space. In this group, we find J.M. Barrie’s Peter 

Pan17, Lewis Carroll’s Alice’s Adventures in Wonderland18 and L. Frank Baum’s The 

Wonderful Wizard of Oz19 which are all published in the beginning of the 20th century. 

These stories share a commonality in the role of adults where passiveness or 

absence is central. In Alice’s Adventures in Wonderland and The Wonderful Wizard of 

Oz the parents are absent – either not mentioned or the character lives with other 

relatives. In Peter Pan, the parents are present, but they are marginal as they never act 

or do anything; they simply wait for their children to return and cannot enforce any 

changes to the story’s events. The same happens when Wendy grows up – she is unable 

to prevent her daughter’s adventures with Peter Pan20. This highlights that the power to 

                                                 
14 Bettelheim: The Uses… (74-6) 
15 Bettelheim: The Uses… (123-35) 
16 Bettelheim: The Uses… (143-50) 
17 J.M. Barrie: Peter Pan. First published in 1911, Penguin Popular Classics 1995  
18 Lewis Carroll: Alice’s Adventures in Wonderland and Through the Looking-Glass. First published in 

1865 and 1871, Vintage 2007  
19 L. Frank Baum: The Wonderful Wizard of Oz. First published in 1900, Penguin popular Classics 1995 
20 Barrie: Peter Pan (184) 
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activate the story lies with the children, or adults who refuse to grow up (i.e. Willy 

Wonka and in a sense, Peter Pan). 

A book that overlaps into this group is Salman Rushdie’s Haroun and the Sea of 

Stories21 as the character flies on a Hoopoe bird into the alternative world22. However, I 

decided the main force of movement is storytelling in this story. 

 

2.2 Movements through Storytelling 

In addition to Haroun and the Sea of Stories, we have A.A. Milne’s Winnie-the-Pooh23 

and Roald Dahl’s Charlie and the Chocolate Factory24. In these stories, the most 

essential commonality is being transported to a magical space through storytelling. At 

first, the books did not seem to fit the elective’s thematics as the shift was not explicitly 

shown; however, it became clear that implicit shifts were equally valid. 

A potential problem arose in Winnie-the-Pooh when no triggering circumstances are 

made known as e.g. Charlie and the Chocolate Factory shows external circumstances 

such as an impoverished family in despair25. No despair seems to affect Christopher 

Robin, and this made me think that the internal shifts such as an imagination being 

evoked by storytelling is just as well-founded. This is also seen in both Rushdie’s and 

Dahl’s stories where the main characters are influenced by either a parent or 

grandparent’s tales of the imaginative spaces later created in the narrative. 

Charlie and the Chocolate Factory was considered later in the process as Georges 

Perec’s story26 failed to meet my expectations. Perec’s story incorporates the shift into a 

magical space where war is perceived as a game through the eyes of a child; however 

the book did not have the necessary traits to be a children’s book. The thematics of the 

novel deal with existential problems which are beyond children’s scope. 

 

2.3 Emotive Movements 

This group holds stories with implicit transitions to an alternative world and movements 

are often set in motion during emotional phases in the characters’ life. Lemony 

                                                 
21 Salman Rushdie: Haroun and the Sea of Stories. First published in 1990, Puffin Books 1999  
22 Rushdie: Haroun… (65) 
23 A.A. Milne: Winnie-the-Pooh. First published in 1926, Methuen Children’s Books 1992  
24 Roald Dahl: Charlie and the Chocolate Factory. First published in 1964, Puffin Books 2001  
25 Dahl: Charlie… (55) 
26 Georges Perec: W. or The Memory of a Childhood (Danish version: W eller erindringen om en 

barndom). First published in 1975, Copenhagen, Rosinante 2003 
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Snicket’s The Bad Beginning27 and Mary Norton’s two stories “The Borrowers”28 and 

“Poor Stainless – A Borrowers’ Story”29 are the stories that work least well in the 

thematics of the elective; however they cannot be disregarded because transformations 

occurs in connection with movements. The Baudelaire orphans are transported and 

transformed when the death of their parents is announced30. 

In The Borrowers, movement entails emotion as it connects with growing up and 

being able to move, quite literally, away from childhood and ‘upstairs’31; in a sense 

movement is celebrated throughout the story as the main character is excited to be 

allowed ‘upstairs’. This story also overlaps with movement through storytelling as the 

story about the Borrowers is a story being told32. The Borrowers differ from the rest of 

the books as the main characters are not children, but little people living under 

floorboards; however they represent children compared to the ‘human beans’ upstairs. 

 

2.4 Persistent Movements  

In these stories, the magical movement is the central shift and it is vastly shown in an 

explicit fashion as the characters access the magical space by breaking through solid 

objects such as a platform in J.K. Rowling’s Harry Potter and the Philosopher’s 

Stone33, a wardrobe in C.S. Lewis’s “The Lion, the Witch and the Wardrobe”34, and a 

looking-glass in Lewis Carroll’s Through the Looking-Glass35. The stories have a focal 

commonality which is the transformation from child to someone famous or kings and 

queens after entering the alternative worlds. The primary reason for naming this group 

‘persistent’ is due to the explicitness that lies in moving through unyielding gateways. 

These movements provide the characters with an escape whether it is from a 

desolate circumstance e.g. orphanage and war or pure tediousness as with Alice. It is not 

                                                 
27 Lemony Snicket (Daniel Handler): The Bad Beginning (A Series of Unfortunate Events no. 1). First 

published in 1999, Egmont Books Ltd. 2001 
28 Mary Norton: The Complete Borrowers Stories. “The Borrowers” (7-115). First published in 1952 and 

1966, Puffin Books 1994 
29 Mary Norton: The Complete Borrowers Stories. “Poor Stainless – A ‘Borrowers’ Story” (701-711) 
30 Snicket: The Bad…  (8-10) 
31 Norton: “The Borrowers” (39) 
32 Norton: “The Borrowers” (9) 
33 J.K. Rowling: Harry Potter and the Philosopher’s Stone. First published in 1997, Bloomsbury 2004 
34 C.S. Lewis: The Complete Chronicles of Narnia. “The Lion, the Witch and the Wardrobe” (73-134). 

First published in 1950, HarperCollins Children’s Books 1998 
35 Lewis Carroll: Alice’s Adventures in Wonderland and Through the Looking-Glass. First published in 

1865 and 1871, Vintage 2007 
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just a question of an escape, but the movement also seems to invite a sense of return; the 

professor tells the children that they will be able to access the world of Narnia again 

from another gateway36, Harry Potter will return to his world of Hogwarts in each book 

and as we know Alice’s adventure is already a repeat in itself as it is a sequel. 

 

3. The Presentation to a Specific Audience 

It is important to emphasise that the purpose of my presentation is both to supplement 

the elective with an insight into children as readers, and a presentation of the elective 

itself where certain theories are compacted down to fit the child’s level of insight. 

It was principal to find a class where my presentation could be incorporated into the 

teacher’s lessons to provide the pupils with enough time to read the stories on a 

collective scale; to make the lessons cohesive, I needed ongoing communication with 

the teacher regarding what they discussed in the classes I did not attend. The choice fell 

upon pupils attending 6th grade. I chose to attend a class to assess their level of language 

and get an idea of what they had worked with previously. When it came to language, I 

learned that their teacher had enforced English as the primary language during their 

lessons, and that they only seldom used Danish; this made my decision to carry out the 

presentation in the same manner. It became clear that I had to start presenting the pupils 

with the subject matter before the actual presentation. This was done to lighten the 

workload for them and to calm them as I could tell they felt nervous about what the 

situation entailed; it was necessary to make them see me as someone familiar to secure 

their further involvement in the process; familiarity has proven to be a keyword when it 

comes to dealing with the pupils. I also learned that they had dealt with the transition 

from real to fantasy in their Danish lessons; although none of my chosen stories had 

been read, it would make them perceptive to the thematics of the elective. 

In the beginning of my preparations for the presentations, I had certain expectations 

of what I would be able to do with the children and what they could understand in the 

chosen texts. However, I soon discovered that their reading experiences in English had 

been based on short texts in a textbook, and they had never worked with real English 

literature. This was the first indication of how much I would be able to do with them. 

The texts which I had considered at first (e.g. Peter Pan or Haroun and the Sea of 

                                                 
36 Lewis: “The Lion…” (134) 
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Stories) were quickly discarded as the pupils’ vocabulary would be insufficient for 

reading these books. The specific age group of 11-12 year olds was chosen as many of 

the books targets an audience between the ages of eight and fifteen. As these are Danish 

pupils having their first experiences with English literature, I thought it wise to bring 

them stories fit for a bit younger audience as the level of difficulty would be adequate. 

 

3.1 Selecting Stories 

I used my abovementioned groups to select readings for the class. The intention was to 

focus on three main movements: the physical, the emotional and chiefly the magical. I 

chose the physical movement because it is easy for the pupils to see when the characters 

move from A to B within a text. The emotional movement was selected to make the 

pupils relate more to the characters. Finally, the magical movement was chosen since it 

entails central transportations and transformations of the characters. I wanted to start 

with two stories that have explicit shifts and movements, and to end with a story that 

has implicit ones. The purpose was to see if the children would gain knowledge from 

the first two stories and thus be able to see the same movements in the last story. 

Another factor was to select stories that the children were familiar with from e.g. films. 

My choices were “The Lion, the Witch and the Wardrobe”37, Harry Potter and the 

Philosopher’s Stone38 and finally Winnie-the-Pooh39. I narrowed it down further by 

selecting the chapters on which we would focus. I decided on chapter one from “The 

Lion, the Witch and the Wardrobe”: “Lucy Looks into a Wardrobe”40 as it contains the 

movement between the real world and the world of Narnia. When it came to Harry 

Potter and the Philosopher’s Stone, I decided to include the first chapter: “The Boy 

Who Lived”41 as it gives the pupils a clear view of the “muggle” world and how Uncle 

Vernon relates to the magical world (to make the difference between what de Certeau 

calls touring and mapping). In addition to this chapter, I chose chapter six: “The 

Journey from Platform Nine and Three-Quarters”42 which deals with Harry’s discovery 

of platform 9 ¾ and his journey to Hogwarts. In the case of Winnie-the-Pooh, I wanted 

                                                 
37 Lewis: “The Lion…” (73-134). 
38 Rowling: …the Philosopher’s Stone 
39 Milne: Winnie-the-Pooh 
40 Lewis: “The Lion…” (76-78). Appendix #2 
41 Rowling: … the Philosopher’s Stone (7-18). Appendix #3 
42 Rowling: … the Philosopher’s Stone (67-84). Appendix #3 
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to make the implicit shift more accessible and chose “Chapter One in which we are 

introduced to Winnie-the-Pooh and some Bees, and the stories begin”43. I chose this 

chapter because it introduces separate worlds. Another reason for my selections was 

because parallels could be drawn between the movements in the stories. 

In collaboration with the teacher, a time schedule was made and the pupils began 

reading the chosen chapters both collectively and individually. I attended class a total of 

two times before the actual presentation, where I introduced them to the main 

movements we needed to concentrate on. The expectation was that they would feel so 

comfortable with these that I could take it one step further during the actual presentation 

by subtly presenting them with de Certeau’s theories of mapping and touring. However, 

I had to consider the possibilities of them not being ready for this step; the main concern 

was to keep the pupils engaged. 

The theories used during the presentations were primarily Michel de Certeau’s 

concepts, plus the importance of movement in narratives emphasised by Propp and 

Todorov. Also, Nikolajeva played a role when looking at the difference in perception 

between children and adults – this mainly benefits the discussion of whether Winnie-

the-Pooh is an animal or a toy44. 

 

3.2 The Three Presentations 

The pupils read the first chapter of “The Lion, the Witch and the Wardrobe” with their 

teacher before the first presentation. We talked about the three movements on which we 

would focus; these were put into a Story Map45, to make it clearer and to show how 

movements are connected and part of a story’s map. The Story Map would function as a 

familiar object as I would come back to it each time on an overhead, simply with a new 

story inserted. The Story Map has four branches and I only used three to make room for 

the pupils’ own discoveries. This first presentation included role-playing to have them 

act out the movements in the chapter, thus providing them with a better understanding 

through active participation. 

Before the second presentation, it had become clear that the Harry Potter chapters 

needed to be reduced further in order to keep the pupils focused and prevent them from 

                                                 
43 Milne: Winnie-the-Pooh (1-18). Appendix #6 
44 Nikolajeva: From Mythic… (51-52) 
45 The Story Map: http://www.teachervision.fen.com/reading/graphic-organizers/2273.html. Appendix #1 
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being overburdened with the workload. It would serve neither mine nor their purpose to 

be overwhelmed – therefore fragments from both chapters46 were selected for them to 

read. The selections were based on where the significant movements took place so the 

pupils would still be able to compare them. They received a glossary to ease the 

reading, which was taken from Christa Pålsson’s glossary for teaching Harry Potter in 

primary and lower secondary school47. At this presentation, they worked in groups to 

locate movements in the readings and we made connections between Harry breaking 

through the barrier to platform 9¾ and Lucy walking through the wardrobe. At first, I 

thought it was necessary to fill in the gaps as they had only read fragments – but this 

proved to be unnecessary as they knew the story from either film or book. They were 

asked to write a “What if…” story in which Harry does not find platform 9¾ as he does 

in the actual story. With this assignment, I hoped they would recognise the importance 

of events happening in the right order and thus following de Certeau’s ideas that a 

correct mapping can activate the story. I considered how to make them aware of the 

contrasting worlds and asked them about Uncle Vernon’s feelings about the magical 

world. The pupils understood that Vernon disliked it because he had no control over it 

and did not like the freedom Hogwarts offered Harry; the discussion made them aware 

of the existence and contrast of two worlds. This awareness had the purpose of making 

them look for two equally distinct worlds in Winnie-the-Pooh.  

For the final presentation, the class read Winnie-the-Pooh collectively to make sure 

everyone knew the story. I decided to start the presentation by repeating some things 

previously discussed, and this had two reasons; firstly making the pupils comfortable by 

recognising elements and thus build their self-esteem before discussing the implicit 

magical movement. The second reason was to complete the circle for the pupils and 

create connections between the platform, the wardrobe and storytelling. I selected a few 

of the pupils’ “What if…” stories and reflected on reading the stories aloud, but decided 

on the pupils reading their own story as they were familiar with this after handing in 

assignments. However, considering that this situation undoubtedly felt different for 

them, I chose to give the selected pupils a forewarning to let them practice on their 

                                                 
46 Rowling: …the Philosopher’s Stone. Chapter 1 (p. 8 “It was on the corner…” – p. 9 “…better of it.” + 

p. 16 “A low rumbling…” – p. 18). Chapter 6 (p. 68 “Harry woke…” – p. 71 “…woman sigh.”) 
47 Christa Pålsson: Gloser til J.K. Rowling, Harry Potter and the Philosopher’s Stone. Klingbjerg forlag 

(1st edition). Appendix #4 
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reading. I considered how to make de Certeau’s theories of mapping and touring 

comprehensible to the pupils without confusing them further and decided to look at the 

theories as literally as possible by comparing a Winnie-the-Pooh48 map with the read 

text to discuss if the map told a story. To end on a fun note, I concluded with a picture 

of the original Winnie-the-Pooh toys49. 

 

4. The Outcome 

Especially the presentations created unexpected challenges, but the reading process 

made it possible to make necessary changes in all areas of the elective. I was surprised 

the main theories worked so well with the chosen books; I expected to readjust my 

expectations, but they proved to be tremendously sustainable.  

Another consideration was whether my preparations added up to the pupils’ abilities 

and if they became more receptive. It was evident that it would be difficult to 

communicate the theories to the pupils; however I was successful in getting a dialogue 

with them about the thematics of the elective. I hoped the pupils would be able to locate 

the implicit magical movement after dealing with two explicit ones; and this worked 

beyond my expectations. Disregarding the film versions proved to be impossible as the 

pupils added elements from the films e.g. during role-play where they included events 

not described in the actual narrative (e.g. the children’s train ride to the professor). In a 

sense, my choice of audience forced me to turn the elective upside down – making it fit 

a child’s eye has been a greater challenge than anticipated, but also exceedingly helpful. 

 

 

 

 

 

 

 

 

 

 

                                                 
48 Appendix #5 
49 Appendix #7 
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Lost and Regained” (28-31). “Children, Animals and Toys” (47-55). “Picnic in the 

Unknown or There and Back Again” (125). “You are Dead. Press Escape to Play 

Again” (126-136). “Meeting Shadows” (181-190). “Mission completed – Mission 

failed” (221-230). The Children’s Literature Association/The Scarecrow Press Inc, 

Lanham, Md., & London 2000 

 

Peter Hunt and Millicent Lenz: Alternative Worlds in Fantasy Fiction – Ursula Le 

Guin, Terry Pratchett, Philip Pullman and others. “Introduction: Fantasy and 

Alternative Worlds” (1-35). London: Continuum, 2001 

 

Jackie Wullschläger: Inventing Wonderland – The Lives of Lewis Carroll, Edward Lear, 

J.M. Barrie, Kenneth Grahame and A.A. Milne. “Introduction” (1-8). “Chapter 2: Lewis 

Carroll: the Child as Muse” (29-64). “Interlude: Inside the Secret Garden: the Roots of 

Victorian Fantasy” (95-107). “Chapter 4: J.M. Barrie: the Boy Who Would Not Grow 

Up” (109-142). “Chapter 6: A.A. Milne: the fantasy Tamed” (176-199). “Epilogue: 

From Wonderland to His Dark Materials” (201-223). London: Methuen, 2001 
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Colin Manlove: From Alice to Harry Potter. “Introduction” (7-16). “Victorian 

Children’s Fantasy” (17-39). “The Long Idyll: 1900-1950” (40-80). “Into a New World: 

1955-1970” (81-116). “Frightened of the Dark: the 1990s” (169-192). New Zealand: 

Cybereditions, 2003 

 

The ‘Story Map’: http://www.teachervision.fen.com/reading/graphic-

organizers/2273.html 

 

Christa Pålsson: Gloser til J.K. Rowling, Harry Potter and the Philosopher’s Stone. 

Klingbjerg forlag (1st edition) 

 

Film: Harry Potter and the Philosopher’s Stone (dir: Chris Columbus, 2001)  

 

Film: Lemony Snicket’s A Series Of Unfortunate Events (dir: Brad Silberling, 2004) 

 

Film: The Chronicles of Narnia: The Lion, the Witch and the Wardrobe (dir: Andrew 

Adamson, 2005) 


